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ON THE ASPECT OF MOTIVATION OF FOREIGN LANGUGE
COMMUNICATION AIMED AT FORMATION OF THE
INTERCULTURAL COMPETENCE OF THE POSTGRADUATES

The paper deals with motivation as an important aspect of developing intercultural
competence. The problem of the reason of people more motivated to communicate compared
to others is investigated in the paper. Some issues of dependence of the success of learning a
foreign language on the emotional factor is of importance for the author's research. This
paper discusses some psychological factors which might influence motivation to develop
communicative competence, and motivation to engage in intercultural communication are
examined in the paper. It is also stated that anxiety and self-confidence impact students’
motivation to communicate in a foreign language.

We discuss the issue of difficulties arising in the process of intercultural
communication with postgraduate students in the classroom, and since they are quite
adult people with experience of learning a foreign language and their own experience
of difficulties and sufferings, they independently formulate the reasons for these
difficulties. And the first one, the barrier to communication that students determine
in the discussion process, is, in their opinion, a socio-psychological barrier between
representatives of different cultures.

One of the leading competencies, the formation of which is aimed at while
teaching a foreign language to the postgraduates is the willingness of the postgraduate
to participate in the work of Russian and international research teams to solve scientific
and scientific-educational tasks, as well as the willingness of the young scientist to use
modern methods and technologies of scientific communication in the state and foreign
languages.

The inclusion of Russia in international integration processes in the context
of expanding forms of international cooperation and scientific exchange in the field of
culture and education, participation in international projects, integration of
international experience of scientists i1s impossible without effective interaction —
intercultural communication with colleagues. All this actualizes the problem of
overcoming linguistic, as well as conceptual and terminological barriers in the mutual
understanding of specialists from different countries. Currently, in the context of a
pandemic, the implementation of international scientific projects, participation in
scientific forums is increasingly online, provides for the cooperation of speakers of



SI3bIKOBasi KOMIIETEHTHOCTh: METOANYECKHE

different languages and cultures, the interaction between which is a prerequisite for
successful joint activities. This interaction is called intercultural communication.

In the works of V. N. Perevozchikova, the problem of motivation of foreign
language communication is considered in two plans: motivation for the development
of intercultural competence and motivation of intercultural communication [1, p. 11].
At the same time, the researcher notes that the components differ, since the success
of communication and the desire to communicate depends on several factors, such as
the degree of familiarity of the participants, their number, the situation in which
communication develops, the topic of discussion, the language of communication and
other important factors [1].

The role of the emotional factor in motivating a foreign language communication
deserves special attention and interest. Investigating the dependence of the success of
learning a foreign language on the emotional factor, anxiety as the dominant emotion
in the speech behavior of students of a language university. It was determined by
N. V. Witt experimentally [2]. Three main stressors can have a positive or negative
impact on speech. The first and the main of them is the teacher who is delivering
practical instructions at the study group, the official leader of communication. We
should pay special emphasis to the notion of communicative culture. Communicative
culture largely determines the competence of a teacher capable of ensuring effective
pedagogical communication during the implementation of subjective interaction and
the development of appropriate personality-oriented relationships of all participants in
the educational process.

Special role is given to the position of the teacher in communication, which
is characterized by the recognition of the postgraduate student as an equal partner
in terms of cooperation, orientation to the interests of the student and prospects for his
development. A foreign language teacher creates such a pedagogical situation in the
classroom that allows the student to express himself, tell or prove something to both
teachers and other participants of communicative activity. Then the student finds
himself in the center of attention, becoming the subject of speech, with his needs,
interests, attitude to the content and form of the text or utterance generated by him. It's
an ideal situation, so called stressor, the result of which could be a positive impact on
speech skills of the target language. For example, at the beginning of every lesson with
postgraduate students we discuss any interesting, burning news concerning their life
and studies, their hobbies, any political news, which they could discuss now having
some vocabulary on the topic. They always defend their point of view, being not afraid
to make a mistake and are always sure somebody will support and help them in the
case they lack some words to continue speaking. It took some time to get used to each
other, begin to trust each other so that we were able to conduct lessons in which the
postgraduate students act as partners. We can compare the situation at the foreign
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language lesson to that of the family circle, when parents gain confidence of their
children and sometimes loose it and nothing helps.

It should be mentioned that among the main stressors at the foreign language
lessons in the postgraduate school anxiety is caused by some factors: expectation of the
teacher's reaction, expectation of the groupmates' reaction, some other reasons. The
main stressor for the majority of postgraduate students is speech. Perhaps this
is explained by the fact that students of non-linguistic faculties are much more limited
in the choice of language means for the adequate expression of their thoughts.
Therefore, their attention is more focused on the activity itself, and less on the official
leader of communication.

Nevertheless anxiety as an emotional component of motivation can have a
favorable and unfavorable effect on the nature of thinking, on goal-setting mechanisms,
value orientations, and the direction of decisions [3]. It has been established that the
average level of anxiety has a positive effect on the development of the subject's
activity. A high level of anxiety negatively correlates with the success of the activity.
The accumulation of negative emotional experience leads to the consolidation and
strengthening of anxiety. Therefore, in the organization of the educational process, it is
necessary to create conditions that limit the effect of the identified stressors. Negative
experiences lead to self-doubt. One of the reasons is that the student cannot express his
thoughts clearly and confidently in a foreign language, as he is used to in his native
language, since he is limited in the choice of means, especially at the initial stage. In
this case, there is a threat to self-perception of one's ability, self-esteem decreases.

Successful activity cannot be carried out without a certain self-esteem and faith
in one's own ability to do this activity.

The second reason is due to the fact that the student perceives this situation as
a loss of social status. A situation that restricts a student's ability to express himself can
cause negative affective reactions to a foreign language in general, or to certain aspects
of the educational process. The positive experience of learning a foreign language
strengthens students' self-confidence, leads to an increase in their Ilevel
of communicative competence, causes a desire to apply the acquired skills [1].

The next factor is the reaction of other students in the group as participants
in communication and a kind of audience. Educational activity, which by its content,
form, degree of conformity with the interests and capabilities of the student can also
cause various emotional states and subjective assessment that affects speech.

If in the concept of linguistic personality psychologists and methodologists focus
on the word personality, then linguists — on the word linguistic. From the point of
view of linguistics, a linguistic personality is the linguistic abilities and characteristics
of a person, due to which he can create and understand texts of various complexity,
depth and purpose (educational, scientific, journalistic, artistic, sacred and others).



SI3bIKOBasi KOMIIETEHTHOCTh: METOANYECKHE

The structure of the linguistic personality consists of three hierarchical levels.
The verbal-semantic level (the lowest) is the proper knowledge of vocabulary and
grammar (everyday language), which determines language competence. This level is
formed at the initial stage of learning a foreign language, and is further improved based
on language practice.

The second, so called Thesaurus level, reflects the «linguistic picture of the
world», the hierarchy of concepts and values, which is important both nationally and
socially, group and personal terms. The thesaurus level defines the main features of
a linguistic personality and correlates with linguistic and cultural competence. It is
generally formed by adolescence and can change throughout life. This process is based
on speech and language reflection.

And the third, the motivational level, includes areas of communication,
communicative situations, roles, i1s associated with the communicative needs and
communicative behavior of the individual and, thus, correlates with the communicative
competence. In particular, the motivational level includes a range of precedent texts
and precedent phenomena. Within the framework of this level, there is an improvement
in the possession of broad synonymic language capabilities, their adequate choice in
accordance with the communication situation.

In foreign psychology in the 60-s of the 20th century, there appeared scientific
publications in which the term «foreign language anxiety» was used. This notion was
used to denote all types of manifestations of an anxious state that occurs during
the process of study and application of foreign language speech [4]. R. Gardner and
W. Lambert identified communicative anxiety as a part of the study of individual
differences. They suggested that foreign language anxiety does not depend on general
personal anxiety. Further studies by Horwitz and Young (1991), Maclntyre and
Gardner (1997) made it possible to identify three components in foreign language
anxiety: 1) communicative anxiety caused by the student's inability to adequately
express his thoughts or ideas; 2) fear of negative social assessment arising from the
student's need to make a positive impression on others; 3) test anxiety or fear for
academic evaluation [5].

N. V. Witt experimentally confirmed that emotional regulation manifests itself
in the content side of the text, reflecting the dominant human emotions and their
connection with stressors [2]. Therefore, N. V. Witt conducts his research on the basis
of content analysis of texts compiled by students of a language university.

Analyzing the nature of dialogue, S. L. Bratchenko and D. A. Leontiev cites as
its main attributes the freedom of partners, their mutually recognized equality and
the depth of personal contact characterized by mutual understanding and empathy [6].
A separate task of pedagogy and psychology is the development of readiness for
dialogue, as well as the communicative competence of the individual. In our opinion,
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cognitive motivation plays an important role in intercultural communication. It may be
absent not only because students are not interested in another culture. They simply may
not know what unites or does not coincide in different cultures. Therefore, in a situation
of intercultural communication, students often do not show interest in a communication
partner, that is, intercultural interaction is not fully realized.

It is known that the experience of communication with another linguistic culture
is based on the cognitive means of its culture. It is only through the emphasis on the
peculiarities of their native culture that students can see the existing differences. An
illustrative example is the discussion that arose among the postgraduate students who
learned Chinese being cadets and went to China in due to the international exchange
programm. They discussed education issues in Russia and China. The Chinese students
shared their impression of the educational system in Russia. They were surprised that
students in Russia can study together in the same class for ten years. This is due to the
tradition of settlement in the culture of Russians, as well as the fact that frequent job
changes are not welcome in Russia. When parents work all their lives at the same
enterprise and do not change their place of residence, their children have little reason
to change schools. Moreover, friends can enroll in the same university and study in the
same group for another five years, since in Russian universities the schedule is drawn
up for a student group.

The given example may explain the lack of interest of communication partners
in each other in the fact that they are not aware of the peculiarities of their culture.
Researchers of intercultural communication emphasize that the experience of
communicating with another culture helps to better understand their culture.
Willingness and desire to interact, the ability to pose a problem, determination,
activity — all this depends on the development of the motivational sphere. Thus, with
an intercultural dominant in teaching, the teacher is faced with the task not only and
perhaps not so much to explain a different way of life and behavior, as to strive to
develop students' motivation for intercultural interaction.
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A. B. Axenuna

K Bonpocy o MOTHBallU¥ HHOSI3BIYHOTO O0LIECHUS € HEeJIbI0 (POPMHPOBAHUS MeXK-
KYJbTYPHOII KOMIIETEHUIMHU Y ATbIOHKTOB

B crarbe paccMarpuBaeTCsi MOTUBALIMS KAK BaXKHBIM aCIEKT Pa3BUTHUSI MEXKYIbTYp-
HOU KoMmmieTeHnH. VccnemyoTes IpUIrHBIL, TT0 KOTOPBIM OJTHU JIFOAH 00JIee MOTHUBUPOBAHBI
K OOILIEHHIO 110 CPAaBHEHHIO C APYyTUMHU. HeKoTophie BOITPOCH! 3aBUCUMOCTH YCIICIIIHOCTH U3Y-
YEHUS] HHOCTPAHHOTO S13bIKa OT SMOIIMOHAILHOTO (paKTOpa UMEIOT BAXKHOE 3HAUCHHUE JJIS UC-
cleoBaHusl aBTOpa. B maHHOW cTaThe OOCYKIAIOTCS HEKOTOPBIE MCUXOJOTHYECKUE (hak-
TOPBI, KOTOPHIE MOTYT MOBJIUATh HA MOTUBALIMIO K PA3BUTUIO0 KOMMYHHKATUBHOW KOMIIETEHT-
HOCTH, a TAK)K€ PACCMATPUBAETCS MOTUBAIUS K MEKKYJIbTYpHOMY 001IeHUI0. Takke yTBep-
KIAETCS, YTO TPEBOTA U YBEPEHHOCTh B c€0€ BIUSAIOT HA MOTHUBALIUIO 00yYaronuxcs K oo1e-
HHUIO HA HHOCTPAHHOM S3bIKE.

Otmeuaercs, 4TO OJHOW M3 BEAYILIUMX KOMIIETEHIUH, Ha (OpMUpOBaHHE KOTOPOI
HaIPaBJICHO B TOM YHCIIe 00yYeHNE HHOCTPAHHOMY SI3bIKY B aIbIOHKTYpE, SIBIISIETCS TOTOB-
HOCTbH aJ/bIOHKTA YYaCTBOBATh B pa00TE POCCUUCKUX U MEXKTyHAPOIHBIX UCCIICIOBATEIHCKUX
KOJIJIEKTUBOB MO PEIICHUIO HAYYHBIX M HAYYHO-00pa30BaTENbHBIX 3ajJlay, a TaKKe TrOTOB-
HOCTb MOJIOJIOTO YUYE€HOI'0 UCIIOJIb30BATh COBPEMEHHBIE METO/IbI ¥ TEXHOJIOTUU HAYYHOU KOM-
MYHUKAIM{ Ha TOCYJJAPCTBEHHOM U MHOCTPAHHOM $I3bIKaX.

CoBpeMeHHasi BKJIIOUEHHOCTh POCCHMU B MEXyHApOJIHbIE HMHTETPALMOHHBIE IPO-
1IECChl B YCJIOBUSX pacuiupeHus GopM MexIyHApOIHOTO COTPYAHUYECTBA U HAYYHOrO 00-
MeHa B 00JIaCTH KyJBTYPbl U 00pa30BaHUsl, yUaCTHE B MEXKIYHAPOIHBIX IPOEKTaX, HHTETPa-
IIUST MEXTYHAPOIHOTO OIBITa YICHBIX HEBO3MOXKHBI 0€3 3(PEKTUBHOTO B3aUMOICHCTBUS —
MEXKYJIbTYPHOM KOMMYHHMKAIIUK C KoJijleramu. Bece 3To akTyanu3upyer npoosiemMy mpeoio-
JICHUS S3bIKOBBIX, a TAKKE MOHATHUIHHO-TEPMHUHOIOTHYECKUX 0aphepOB BO B3aUMOIIOHUMAHHUH
CIICLIMAJIMCTOB Pa3HbIX CTpaH. B Hacrosiiee BpeMs B yCIOBUAX MAHIEMUN OCYyLIECTBIICHUE
MEXIYHApOIHBIX HAYYHBIX IMPOCKTOB, YYaCTHE B HAy4YHBIX (opymMax Bce damie B ¢opmare
OHJIAMH MPEyCMATPUBAIOT COTPYTHUYECTBO HOCUTEIEH PA3HBIX S3BIKOB U KYJIBTYpP, B3aUMO-
NENCTBUE MEXTY KOTOPBIMH SIBJISIETCSI HEOOXOAMMBIM yCIIOBUEM YCTEIIHON COBMECTHOM Jie-
ATENLHOCTH. Takoe B3aMMOJICHCTBUE TIOMYYNIIO Ha3BaHUE MEKKYJIBTYPHOTO OOIICHUS.

TpeBOKHOCTh KAaK AMOLMOHATIbHAS COCTABIIAIONIAS MOTHUBAIMM MOKET OKa3bIBaTh
OJIaronpusTHOE U HEOIArONMPUSATHOE BIUSHUE HA XapaKTep MBIIUICHHS, HA MEXaHU3MBbI Ie-
JIETIOJIaraHusl, EHHOCTHBIE OPHUEHTALIMM, HANPABICHHOCTh PELIEHUW. Y CTAaHOBIIEHO, 4YTO
CpPEIHUI YPOBEHb TPEBOKHOCTH TOJIOKUTEIBHO BO3JICHUCTBYET HA PA3BUTHE AEATEIHBHOCTH
cyobekTa. BricOkuii ypoBeHb TPEBOKHOCTH HETATHBHO CKa3bIBACTCS HA YCTEIIHOCTH Jes-
TEJIbHOCTH. Hakomenne oTpuiaTeaIbHOr0 YMOUMOHAIBHOTO OIBITA MPUBOAUT K 3aKperuie-
HUIO ¥ YCWJICHHIO TpeBOXXKHOCTH. [ToaTOMY B Opranuzaiuu yueOHOTro mpoiecca HeoOXoaumo
CO3/1aBaTh YCJIOBUS, OTPAaHUYMBAIOIIME JICWCTBUE BBIABICHHBIX CTpeccOpoB. HeraTuBHBIN
OTIBIT BEJIET K HEYBEPEHHOCTH B cebe. OiHa U3 MPUYMH 3aKII0YaeTCsl B TOM, YTO CTYJCHT HE
MOXET BBIPa3UTh CBOM MBICIIH SICHO U YBEPEHHO Ha MHOCTPAHHOM SI3bIKE, KaK OH MPUBBIK Ha
POJIHOM, TaK KaK OH OTPAaHUYCH B BEIOOPE CPEJICTB, OCOOEHHO Ha HAYAJILHOM JTare. B aTom
cily4ae BO3HUKAET yIrpo3a CaMOBOCIPHUITHIO CBOEH CIIOCOOHOCTH, CHUYKAETCSl CAMOOIICHKA.
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VYcneniHas ke IeAaTeIbHOCTh HE MOXKET OCYILIECTBIATHCS 0€3 OMpelesIeHHONW camo-
OIICHKH U BEPHI B COOCTBEHHYIO CIIOCOOHOCTH K 3TOH JEATEILHOCTH.
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